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ABSTRACT
The purpose of this study was to investigate the soundness of 
teacher rankings and ratings. This investigation was made by compar­
ing teacher rankings, the Hewett Teacher Rating Scale and the California 
Test of Personality.
To this end the major purposes of this study were:
1. to determine the relationship that exists between teacher 
ranking of children in three areas of social behavior: 
"socially adjusted" behavior, "antisocial" behavior, and 




in the upper 
the teacher
subsections of the California Test of Personality, 
to determine the relationship that exists between the teacher 
ranking of children on the above three areas of social behav­
ior and the teacher ratings of the child on individual items 
of the Hewett Teacher Rating Scale.
Procedure
research population consisted of 882 students. Of the research 
87 were identified by the thirty teachers in the study as being 
twenty-seven per cent or the lower twenty-seven per cent of 
rankings. Teachers ranked their children in three categories 
of social behavior. The three categories used were: "socially adjusted" 
behavior, "antisocial" behavior, and "withdrawn" behavior. Statistical 
procedure used included multiple correlation and stepwise backward
viii
elimination. Categorical predictors included, teacher ranking of socially 
adjustei behavior, teacher ranking of antisocial behavior, and teacher 
ranking -f withdrawn behavior.
Results and Conclusions
1. Teachers are able to recognize children that manifest 
"socially adjusted" behavior.
2. A high degree of relationship can be ascertained between 
"socially adjusted" behavior, academic achievement, and 
individual items of the Hewett Teacher Rating Scale.
3. 1eachers have some difficulties in discriminating between 
*'mtisocial" behavior and "withdrawn" behavior.
CHAPTER I
INTRODUCTION
Teachers have used grouping of children as a classroom proce­
dure in teaching for many years. One need only mention bluebirds or 
blackbirds, butterflies or dragonflies, daisies or dandelions in a school 
reference and the grouping of children would be inferred. With grouping 
of children, however, the following questions may arise: Are teachers 
able to identify various abilities of children? And of equal importance, 
are teachers able to recognize behavior which indicates emotional prob­
lems ?
Te ichers need assistance in the identification and recognition 
of children's abilities. Then too, Jersild (1968) and Kost (1969) found 
a relationship between a student's academic ability and social adjustment. 
To this end this study seeks to question the extent to which teachers 
are able to recognize socially adjusted and maladaptive behavior.
It becomes increasingly important academically for a teacher to 
recognize loth the positive and negative social attitudes of youngsters 
as early as possible in the child's academic experience. By being aware 
of youngsters' social attitudes at the kindergarten-primary age, teachers 




In line with this thinking, Halpern (1960, p. 18) stated:
. . . >y this time the child has reached school age his concept of 
himsel:, while still somewhat crude, is relatively well developed. 
Certainly he knows that he is an individual in his own right, and 
he has a very definite picture of himself either as someone secure, 
loved, capable and comfortable or, in less fortunate cases, as some­
one only partially accepted, completely rejected, or inadequate in 
many respects, as the case may be.
Aciordingly by the time the youngster enrolls in a formal school 
setting he has begun to form social patterns. It becomes increasingly 
important :hen, for teachers to focus attention on this age group and to 
begin to mike objective evaluations of the child. The teacher can then 
begin to wirk to reshape the classroom experiences and activities for the 
person showing signs of maladaptive behavior in an attempt to ameliorate 
the situation.
Purpose of the Study
Be lore a teacher can begin to change maladaptive behavior, it 
would seem likely that he first be able to recognize it. The focus of 
this inves zigation was to determine to what degree the teacher can 
identify p ithological antisocial behavior and withdrawn behavior.
The purpose of this study was to investigate the soundness of 
rankings aid ratings. This investigation was made by comparing teacher 
rankings aid the Hewett Teacher Rating Scale (HTRS) with a standardized 
instrument of personality, the California Test of Personality (CTP).
To this end the following major purposes of this study were:
1. To determine the relationship that exists between teacher 
rankings of children in three areas of social behavior: 
"socially adjusted" behavior, "antisocial" behavior, and
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"withdrawn” behavior and scores of the child on the related 
subsections of the California Test of Personality.
2. To determine the relationship that exists between the 
teacher rankings of children on the above three areas 
of social behavior and the teacher ratings of the child 
on individual items of the Hewett Teacher Rating Scale.
Procedure
Teachers will rank their children in three categories of social 
behavior. The three categories to be used are: "socially adjusted" 
behavior, 'antisocial" behavior, and "withdrawn" behavior. The rank 
order involves identifying those exhibiting the most characteristic 
behavior tc those exhibiting the least characteristic behavior in each 
category.
The California Test of Personality will be administered to 
those chileren identified as extremes of each ranked category. Simi­
larly, the teachers will complete the HTRS for each child identified 
in the extierne ends of each behavioral category as identified by the 
teacher rankings of social behavior. Appropriate statistical compar 
isons will be performed to investigate the relationship that exists 
between the teacher's identification of social behavior through ranking 
procedures and the HTRS and the child's score on related subsections 
of the CTP.
Categorical predictors will include teacher ranking of socially 
adjusted behavior, teacher ranking of antisocial behavior, and teacher 
ranking of withdrawn behavior. Analysis of the upper and lower
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twenty-seven per cent of the teacher ranking will be accomplished by 
using multiple correlation and stepwise backward elimination procedure.
Hypotheses
Tie following represent the nine hypotheses under investigation:
1. There is a significant relationship between teacher
ranking of the child's "socially adjusted behavior" and the 
child's score on the California Test of Personality sub­
section social skills.
2 There is a significant relationship between the teacher 
ranking of the child's "socially adjusted behavior" and 
the child's score as determined by teacher ratings on 
individual items of the Hewett Teacher Rating Scale.
3. There is a significant relationship between the child's 
score of the California Test of Personality subsection 
social skills and the child's score as determined by 
teacher ratings on individual items of the Hewett Teacher 
Rating Scale.
4. There is a significant relationship between the teacher 
ranking of the child's "antisocial behavior" and the 
child's score on the California Test of Personality sub­
section antisocial tendencies.
5. There is a significant relationship between the teacher 
ranking of the child's "antisocial behavior" and the child's 
score as determined by teacher ratings on individual items 
of the Hewett Teacher Rating Scale.
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6. There is a significant relationship between the child's 
score on the California Test of Personality subsection anti­
social tendencies and the child's score as determined by 
teacher ratings on individual items of the Hewett Teacher 
Rating Scale.
7. There is a significant relationship between the teacher 
ranking of the child's "withdrawn behavior" and the child's 
score on the California Test of Personality subsection with­
drawn tendencies.
8. There is a significant relationship between the teacher 
ranking of the child's "withdrawn behavior" and the child's 
score as determined by teacher ratings on individual items 
of the Hewett Teacher Rating Scale.
9. There is a significant relationship between the child's 
score of the California Test of Personality subsection 
withdrawn tendencies and the child's score as determined
by teacher ratings on individual items of the Hewett Teacher 
Rating Scale.
The above hypotheses raise the question of the interrelationship 
and the anount of agreement that exists between the teacher ranking of 
a student and the child's score on the three subscales of the CTP and 
the child's score on the individual items of the HTRS. These inter­
relations! ips will be investigated and reported.
Delimitations
This study was conducted within the framework of the following
delimitations:
6
1. The study was concerned with the pupils enrolled in East 
Grand Forks, Minnesota, in the public schools kindergarten 
through grade three, the Sacred Heart Elementary School 
grades one through grade three, and the Holy Family Ele­
mentary School grades one through grade three in Grand 
Forks, North Dakota.
2. The research population included only pupils for whom 
data were available on the selected variables of the 
study.
Significance of the Study
There is a dearth of information relative to the identification 
of socially adjusted and maladaptive behavior. Teachers need assistance 
in th,s vital area. Therefore, this study will seek to compare the 
agreenent that exists between teacher ranking of social behavior and 
maladaptive behavior, the Hewett Teacher Rating Scale, and the Califor­
nia Test of Personality.
Teachers, therefore, need to identify maladaptive social behavior 
earl} in the child's academic life. Social experiences need to be pro­
vided to help shape appropriate social behavior. Such shaping of expe- 
rien :es would in turn assist the child's academic adjustment. Teacher 
iden :ification of the problem behavior has not been validated in a sys­
tematic way.
Definition of Terms
Socially adjusted behavior: One who exhibits this behavior is 
characterized by relating well to others, and they in turn like him; he 
is considerate and concerned about the needs of others. In this study
7
socially adjusted behavior is operationally defined as those persons rank­
ing in the upper twenty-seven per cent of the group as determined by 
teacher ranking.
Antisocial Behavior: One who exhibits behavior that is hostile 
and antagonistic toward others. The individual may use force or strength 
when realizing his needs. The he iavior will be less controlled and more 
explosive. In this study antisocial behavior is operationally defined 
as those persons ranking in the upper twenty-seven per cent of the group 
as determined by teacher ranking.
Withdrawn Behavior: One who exhibits this behavior is charac­
terized is perceiving what is regarded as normal human relations as intol­
erable aid threatening, and uses solitude as a means of avoiding them. In 
this stidy withdrawn behavior is operationally defined as those persons 
ranking in the upper twenty-seven per cent of the group as determined by
teacher ranking.
CHAPTER II
REVIEW OF THE LITERATURE
This chapter reviews the literature in three basic areas: the 
relationship between social adjustment and school achievement, teacher 
identif: cation of adjustment and maladjustment and efficacy studies of 
the insi ruments used in the present investigation.
Many studies have found social adjustment and school achieve­
ment to be related. Kost (1969) compared results of the California Test 
of Personality, The Syracuse Scale of Social Relations, and student scores 
of the Lowa Tests of Basic Skills. The study involved approximately 600 
sixth graders. A positive relationship was found between academic achieve­
ment and personal social adjustment.
Dale (1941) compared 100 adjusted youngsters and 71 maladaptive
youngsters. Adjustment or maladjustment was determined by the teacher
rating of the child. Dale (1941, p. 249) concluded from the study that:
Adjusted pupils are above average in intelligence, school achieve- 
meit and average in knowledge of social skills. Maladaptive pupils, 
by the same comparisons, seem to be below average in intelligence, 
acc-.demic achievement and knowledge of social standards.
Specific subject areas, of the elementary school curriculum have 
been investigated to ascertain the relationship that exists between those 
subjec:s and social adjustment. Bodwin (1959) studied 100 pupils with 
readin; disabilities, 100 with arithmetic disabilities and 100 with no 
educational disabilities. Relationships were found to exist between 
immature self and reading disabilities. There was a correlation of .72
8
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for the social-self and reading disabilities at the third grade level 
and a . )2 correlation between the same variable at the sixth grade level.
Zimmerman and Allebrand (1965) compared 71 "poor readers" with 
82 "good readers." The "poor readers" were identified as having average 
or better intellectual ability as determined by the California Test of 
Mental Maturity but were reading at least two years below grade level.
The Cal:fornia Test of Personality was administered as a measure of per­
sonal aid social adjustment. Zimmerman and Allebrand (1965, p. 30) con­
cluded ty saying:
The good readers presented themselves as better adjusted in every 
aree and were rated average or above on all subscales except anti­
social tendencies. By contrast, the remedial group were below 
average on all subscales.
Teachers may not be cognizant of the interrelationships of 
academic achievement and social adjustment. However, Dale (1941) felt 
teachers may be more tolerant of a pupil's actions and activities in the 
classrooa provided that individual's academic performance was not in 
question
These interrelationships of academic achievement and social adjust­
ment are important to the teacher. However, Dale (1941) felt teachers may 
be more iolerant of pupils who did better work academically. Therefore 
academic evaluations and grades may have an effect upon the social status 
enjoyed ty the more academically capable student. These interrelationships 
tend to t ave a spiral effect. Good grades and academic success upgrade 
the chile's social standing; in turn, teachers' grades would be more favor­
able. In fact, Dale (1941, p. 249) went a step further and said, "teach­
ers consider her own success and security to be dependent upon academic
10
achievement of her pupils, and she may be favorably conditioned toward 
those pupils who do the best 'work'."
Social adjustment becomes increasingly significant during kinder­
garten and early primary years. Kellam (1969, p. 60) working in a program 
of "crisis intervention" for first grade children in Chicago "found that 
social adaption to first grade was an important predictor of later mental 
health." Kellam in a follow up study of the same children two years later 
showed that personality strengths manifested in the first grade were still 
present.
It seemed to this investigator that there existed a scarcity of 
classroom measurements of social behavior particularly for kindergarten 
through early primary age children. The investigator observed the need 
for such an evaluative instrument to measure social behavior of kinder- 
gartei through early primary age children.
A review of the literature relating to self-concept revealed the 
same jroblem. Crowne and Stevens (1961) and Wylie (1961) writing about 
self-concept referred to the lack of instruments objectively measuring 
the sclf-concept of children in kindergarten and early primary grades.
Piers and Harris (1964) suggested that adequate instruments 
must !e developed to test behavior characteristics before further hypoth­
eses ere tested in the broad areas of social-self related research.
Orcutt (1968) wrote of the lack of adequate research data on 
conforming behavior in young children. This lack of research resulted 
in the apparent lack of a measure of social behavior adaptable and usable 
with young children.
Caroll (1967, p. 93) writing about per^cr.cli ry dimensions versus 
acadenic achievement stated: "It is much easier to assess a child's
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status end improvement in academic achievement than to assess a child's 
status end improvement in personality dimension."
Williams (1968) indicated that academic achievement is not deter­
mined by one variable. He noted that the schools gave intelligence tests 
butdid^ery little to measure personality factors such as social behavior. 
William; cited two reasons for this problem in the schools: 1. The lack 
of an instrument to measure adequately the characteristics of social behav­
ior. 2 The lack of teachers and administrator to realize the importance 
of self--concept to academic adjustment and social behavior.
In the search for an instrument to evaluate social behavior, 
written contacts were made with the Fels Research Institute and the 
Nationa . Laboratory on Early Childhood Education. The Fels Research 
Institu:e referred this present investigator to Coopersmith (1969) and 
Sears ( L969). Both Coopersmith (1969) and Sears (1969) in personal 
communi :ation referred to the lack of an evaluative instrument adaptable 
to youn; children providing a measure of social behavior.
In reply to this investigator, the National Laboratory on Early 
Childhoid Education referred to a study by Piers and Harris (1964). The 
Piers aid Harris study working with children in grades three, six, and 
ten, de/eloped the How You Feel About Yourself (HYFAY) Scale. This inves­
tigator after a critical examination of the instrument had the following 
reservations: (a) children of kindergarten through grade three would
experience difficulty in comprehending the terms used in the question­
naire; (b) children of kindergarten through grade three would experience 
difficulty in making evaluative judgments required by many of the ques­
tions .
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Repli'.s from Coopersmith (1969), Sears (1969) and insti tut ions 
such as the FeIs Research Institute and the National Laboratories on 
Early (hildhooc Education again pointed out the apparent lack of an 
evaluative tool measuring social behavior that v;rs adaptable to young 
children. Hence the study sought tc investigate the soundness of 
teachex ratings.
One of th classic and most controversial studies in the area 
of teacher identification of social adjustment and maladjustment was per­
formed by Wickman 1928). The Wickman study exhibited the differences 
between teachers ai d mental hygienists concept of what constitutes problem 
behavicr. Wickman requested five hundred teachers rate fifty behavioral 
problens of children. These items were also submitted to mental hygien­
ists to be rated. The study revealed that teachers had little difficulty 
in identifying socially acceptable behavior. However, teachers considered 
two sorts of behavior to constitute a serious problem. Behavior which 
violates regulation;! of the school or disturbs the classroom were con­
sidered the most serious by teachers. The teachers were criticized by 
Wickman in their ratings, for failure to recognize emotional conflicts 
as show.i in their ) ow ratings given such problems as suspiciousness, 
shyness, and dream mess.
Yourman (.'932, p. 339) in a follow up study of Wickman (1928) 
pointed out also ;hat:
Teachers identify as problems those children whose behavior is 
aggressive and disturbing, and fail to recognize as problems those 
chiLdren who;;® behavior is the withdrawn, evasive sort, though 
viewed with concern by mental hygienists . . . the quiet sensi­
tive, fearf il child can hardly be called a difficult child in 
the classrc om.
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Beilin (1959, p. 12) referring to the Wickman study stated:
The Wickman study and others that follow (though not all) accept the 
clinicians judgments as a criterion either implicitly or explicitly. 
There is no reason to suppose clinicians to be 'correct' and 
teachers not, rather than vice versa. Wickman is questioned for 
not even considering this possibility.
Twenty-five years later Stouffer (1952) repeated the Wickman 
(1928) study. Stouffer requested 481 elementary teachers and 70 mental 
hygienists to rate the 50 items of the Wickman study. Stouffer (1952, 
p. 275) reported:
The results both of inspection and of statistical treatment showed 
that today's teachers, psychologists, psychiatrists and psychiatric 
social workers were able to identify socially acceptable behavior 
and in much closer agreement as to the seriousness of certain prob­
lems of children's behavior than they were twenty-five years ago.
Sparks (1952) asked teachers to rank fifty-five problems, those 
most serious for the pupil and most troublesome to the teacher. Here 
again teachers did not demonstrate an accurate concept of the serious 
adjustment problems. However, the main point of evidence presented in 
this study pointed to teacher preparation as having an effect upon the 
teacher's rating of behavior problems. The rating 'seriousness to child' 
and 'troublesome to teacher' has a rank difference correlation between 
rank arrangement of the ratings of behavior problems by teachers with 
less than a bachelor's degree and the ratings of the problems by the 
teachers with a bachelor's degree or more was .87.
From the studies cited above it can be assumed then, that teach­
ers experience less difficulty in recognizing socially adjusted and mal­
adaptive behavior today than teacher'' involved ir earlier studies of the
same nature.
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According to Thorndike and Hagen (1969, p. 432):
The most common pattern of rating procedure presents the rater 
with a set of trait names, perhaps somewhat further defined and 
a range of numbers, adjectives, or descriptions that are to rep­
resent levels or degrees of possession of the traits. He is 
called upon t.o rate one or more persons or the trait or traits by 
assigning him the number letter, adjective, or description that 
is judged to fit best.
Dale (1941), as reported earlier, noted the interrelationship 
that exists between grades, a system of ratings, and social adjustment. 
Dale also noted that teacher ratings were favorable to those children 
identified as socially acceptable, but were effected by the irritations 
caused by pupils' non-attendance, poor attitudes, and mental ability.
Beilin (1959) provided an exhaustive criticism of the Wickman 
(1928) study. Beilin examined the methods used by Wickman, particularly 
the rankings of social behavior by teachers and mrntal hygienists. Beilin 
found Wickman's directions to teachers differed from the direction given 
to mental hygienists as these two groups of evaluators were asked to 
judge the seriousness of the behavior being ranked. More importantly, 
Beilin questioned Wickman's conclusions: that mental hygienists rank­
ings of seriousness of maladjustive behavior is the ultimate criterion 
for determining problem behavior. Beilin pointed out that there is a 
shift toward congruence of teacher attitudes toward social behavior and 
that of mental hygienists. However, Beilin (1959, p. 12) stated:
In spite of the partial change in prescription, the teacher's role 
remains principally task-oriented; the clinicians, more adjustment 
oriented . . . The greatest impact of the 'child-oriented' or 
"life-adjustment" philosophy in turn has been in the elementary 
school.
Blumberg, DeSoto, and Kuethe (1966), p. 243) stated the objec­
tives of their study to be "(a) to estimate the amount of variance in
15
rating data contributed by various sources, including the systematic
errors that people who work with rating scores have pointed out and
(b) to see whether these contributions are larger in some formats than
others." The study concluded that rating errors may be larger when
subjects do not have sufficient motivation or information. However,
Blumberg, et al. (1966, p. 257) stated that:
Under suitable conditions untrained raters can make ratings carrying 
a good deal of information, relatively free of systematic errors, 
and without much sensitivity to formats . . . there should be less 
concern with rating techniques and more concern with selecting good 
raters . . .
Kellam (1969) asked teachers to rate children on a five point 
scale: ability to socialize, ability to accept authority, maturity and
relative independence, ability to concentrate, and achievement up to poten­
tial. He concluded (p. 60) "we found that teachers were very sensitive 
raters."
Recent studies cited above would seem to suggest the usefulness 
of rating scales. One such scale the HTRS was selected for this study.
A non statistical instrument, the HTRS is suggested as a useful tool for 
classroom teachers.
In the development of the Hewett scale the author, Hewett (1968) 
expressed concern for various methods of screening and identifying chil­
dren having behavior and learning problems. As the results of this con­
cern Hewett and his staff developed the HTRS.
Teachers may have anecdotal records, medical reports and a 
host of other informative materials about a child, but lack specific 
data relative to the identification of the child's immediate social prob­
lem. Hewett (1968, p. 78) used an analogy presented by Schwitzgebel in
16
describing the dilemma teachers face in the identificatic of maladaptive
social behavior. Classroom teachers problems are:
. . . likened to the dilemma faced by a newcome to a large city 
who must find his way through unfamiliar terr jry. If in his 
attempts to locate a particular destination he is offered a geo­
logical map, he is provided with accurate and interesting infor­
mation about this strange environment but still left stranded 
in relation to his goal of reaching a drstination. In the same 
manner, if a topographical or politic map is provided, his 
knowledge of additional dimensions c the environment increases 
but his crucial immediate problem is largely unsolved. What 
he needs is a street map with directions which are related to 
his problem of the moment.
It is not that the accv ulation of information such as the stu­
dent's aptitude, ability and general physical condition are not important, 
but rather classroom te chers of young children need help with the child 
in establishing acc cable social behavior. With the relationships that 
have been estab' shed between social adjustment and academic achievement, 
elementary eachers need a "roadmap" to assist them in the identification 
of "la’- .marks" in the child’s social development. These identifying 
landmarks can assist the classroom teacher as she moves the child into 
the academic areas of the child's development.
With these criterion, the recognition of socially acceptable 
behavior and maladaptive social behavior the HTRS was investigated.
The HTRS was developed by Hewett (1968) and the staff of Neuro- 
pshyciatric Institute of the Neuropsychiatric Institute in the Center of 
Health Services of the University of California, Los Angeles.
The HTRS is a group of twenty-seven items concerned with the 
classroom conduct of the child. The statements are rated from "never" 
to "always".
The CTF was selected as an evaluative instrument to parallel 
the research of the HTRS. As noted earlier in this chapter, instruments
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to aid the classroom teacher as a diagnostician seeking to identify 
social adjustment and maladaptive behavior were limited.
The purpose oc the California Test of Personality as stated
by Tiegs, Clark, and Thorpe (1941, p. 102):
. . . is to implement the desire of teachers to deal more effec­
tively with personality and social adjustment problems. The CTP 
represents an attempt to provide a group test to aid teachers in 
dealing with universal problems of personality adjustment and 
social effectiveness as she now uses tests to deal with problems 
of ability and academic achievement.
The authors of the CTP, however, note the complexity and the 
problems associated with ascertaining objective measurements of con­
structs as complex as personality and social adjustment.
Tiegs, et al. (1941, p. 108) pointed to the lack of adequate 
professional assistance for the classroom teacher in dealing espe­
cially with maladjustment. Therefore the CTP is offered:
. . .  in spite of the limitations from which any present instrument 
must suffer, the authors offer their effort in the hope that it may 
prove helpful in the attack on this serious problem. The California 
Test of Personality is essentially an attempt to adapt clinical pro­
cedures to group testing and re-education.
Jackson (1946) in an extensive evaluation of the CTP compared 
three techniques commonly employed for collecting data in assessing 
personality adjustment. The techniques were: (1) Group paper and pencil 
tests, (2) the interview, and (3) rating techniques.
Jackson divided 100 high school students into two groups. The 
first group of 50 students was given the Woody Student Inquiry Blank. A 
personal interview followed and the final phase was the administration of 
the CTP. The second group used the same evaluative technique, the only 
difference was the reversal of the order for administration of the test­
ing sequence.
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Correlations between school achievement and the CTP indicate
that:
Teachers reflect the influence of academic success in their ratings 
of student personality adjustment. One may therefore expect in 
this study that the ratings of teachers on the above adjustment 
will be influenced to some extent by the academic ability of the 
student being rated. Students possessing better scholastic averages 
will to some degree be rated by teachers as possessing the more 
superior personality characteristics on the basis of that average 
alone. (Jackson, p. 39).
The lowest correlations were found between ratings by teachers 
and the CTP concerned with the identification of antisocial tendencies.
The author reports a .08 correlation between these two variables.
Pflieger (1947) in a study using 128 eighth graders compared 
the results of the Mooney Problem Check List and the CTP. Pflieger 
cautioned persons using the CTP and placing too great an emphasis on 
the score of a single subsection. It was noted that the intermediate 
test used had fifteen items and therefore each item contributed approxi­
mately seven points on a 100 point scale. This item factor is even more 
heavily weighted in the present study. The present investigator used the 
primary section which has eight items per subsection, therefore even more 
emphasis is placed on a single item in the present study.
With few exceptions, the correlations between scores on the CTP 
and numbers of problems checked on the Mooney Problem Check List are 
negative. Pflieger (1947, p. 273) stated: "This means that a good adjust­
ment, as measured by the CTP, and a large number of problems as measured 
by the Mooney Problem Check List, do not go together." However, it was 
pointed out in the above study that poor adjustment and many problems are 
not always concomitant, but, neither are good adjustment and few problems.
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Engle (1946) selected from an administration of the CTP those 
items referring to: (a) meanness toward a child on the part of other 
children, (b) meanness toward a child by adults, (c) meanness on the 
part of the child toward other children, and (d) meanness on the part 
of a child toward adults.
Of the ten items selected for scrutiny by Engle, four appear in 
the items selected for the present investigation.
In a study of maladaptive behavior it is more than concomitance 
when over fifty per cent of the boys expressed themselves as feeling, 
other children were mean to them, or that adults were mean to them.
Over forty per cent of the girls felt the same as the boys, when res­
ponding to the above two areas.
The following study by Combs, Soper, and Courson (1963) although 
not directly related to the CTP or the HTRS does contribute to the total 
question of self-report instruments such as the CTP and observational 
scales such as the HTRS.
Combs, et al. (1963) reporting a study involving the response 
of fifty-nine sixth grade children found a correlation of .11 between 
the child's response to a series of questions and the behavior displayed 
by the child during periods of work and play. The children were asked 
to rate themselves for each item on a scale of from one to five. Follow­
ing the ratings the children were each observed for a total of one and 
one-half hours. During the periods of observations the child's conduct 
and response to situations similar to those described on the child's 
rating scale were recorded. This relatively low correlation raises the 
question of a child seeking to answer questions in a socially acceptable 
manner on an instrument seeking self-report response.
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Conclusions
1. There appears to be a positive relationship existing 
between socially adjusted behavior and academic achievement.
2. There is a scarcity of evaluative instruments assisting 
classroom teachers of kindergarten and early primary age 
children in identifying socially adjusted and maladaptive 
behavior.
3. The HTRS is a classroom tool developed in conjunction with 
a group of teachers at the Neuropsychiatric Institute at 
the University of California, Los Angeles. Its validity 
as a classroom instrument has yet to be statistically 
exhibited.
4. The teacher's ability to rank social behavior has been 
questioned by earlier studies. More recent studies, 
however, lend credence to the teachers abilities to make 
these judgments.
From the literature reviewed in this chapter it can be generally
concluded:
CHAPTER III
DESIGN OF THE STUDY
General Procedures
Thirty teachers ranked the children in their classroom. Three 
categorical rankings were used. The categories were "socially adjusted" 
behavior, "antisocial" behavior, and "withdrawn" behavior.
A definition of the type of behavior being ranked was furnished 
the teacher along with brief directions for the completion of the rank­
ing forms (see Appendices A, B, and C). The students were placed in 
rank order from high to low on the basis of three characteristics (social 
adjusted behavior, antisocial behavior, and withdrawn behavior). Stu­
dents displaying the most characteristic behavior were ranked highest on 
the scale while students displaying least characteristic behavior were 
ranked lowest. Those students in the upper twenty-seven per cent of the 
ranking and those students in the lower twenty-seven per cent of each 
ranking made up the sample group for further study.
The California Test of Personality (CTP) was administered to those 
children identified in the upper and lower extremes of each category as 
determined by teacher rankings.
To overcome the reading problem, the investigator administered 
the test orally to all the children in the study. The test was adminis­
tered in a one-to-one setting to the teacher identified children in 
kindergarten, first and second grades. Any student having difficulty
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and asking for the meaning of the word was given assistance. The word 
was discussed and synonyms were supplied. The pupil's response to the 
item was recorded by the investigator.
In grade three the test was administered in a group setting. The 
test questions were read to the class. The pupils followed along in t^e 
test booklet. The child responded by recording his answer in the test 
booklet.
Similarly, teachers completed the Kewett Teacher Rating Scale 
(HTRS) for each child identified in the extremes of each category.
Instruments
California Test of Personality (CTP)
The main purpose of the CTP as stated by the authors, Tiegs, 
Clark, and Thorpe (1953) was to reveal the extent to which the child 
is meeting his problems, adjusting to conditions which confront him, and 
developing as a normal, happy, and socially effective personality.
The CTP was selected because three subsections of the test par­
allel the areas under investigation, those of "socially adjusted" 
behavior, "antisocial" behavior, and "withdrawn" behavior.
In the manual for the CTP, Tiegs, et al. (1953) referred to 
studies of factor analysis and multiple correlation; these indicated 
that all component parts of the test made a net contribution to the 
total test score.
Sims (1959) in a review of the CTP indicated that the test had 
validity, reliability and an acceptable degree of internal consistency. 
According to the present investigator it is evident that the CTP had 
sufficient validity for the purpose of this study.
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The Hewett Teacher Rating Scale (HTRS).
The HTRS was constructed, according to Hewett (1968) to 
facilitate the use of the developmental sequence in a continuous pro­
gram from assessment through classroom practice. Behavior problems, 
and other social-emotional difficulties can be viewed as failures to 
function appropriately in a social context or to acquire intellectual 
and adaptive skills.
The following represent salient reasons why the HTRS was 
selected by the investigator:
1. The HTRS may be used by the classroom teacher. Appli­
cation of the instrument's use is not restricted to trained 
professionals in psychology, guidance, counseling or 
psychometry. The HTRS can be used after a brief intro­
ductory session.
2. The HTRS can be completed at the convenience of the 
teacher, with no effect upon the obtained results. The 
student need not be present during the time the scale is 
being completed.
3. The HTRS may be used in order to collect data in a single 
administration, or it may be used to note student progress 
as a pretest followed by a posttest.
4. The time required to complete the HTRS is minimal. Typical 
time necessary for teacher to rate a student is five minutes.
5. The HTRS focuses almost exclusively on classroom behavior.
The flexibility and utility of the HTRS is a needed addition to
the evaluative and diagnostic tools of the classroom teacher. However,
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in personal communication with Hewett, the comment was made that the 
scale was not a research instrument having percentile ratings and national 
norms. Since a major purpose of this study was to determine the relation­
ship between the CTP and the HTRS in order to assess the latter's valid­
ity as a classroom instrument, this limitation is somewhat attenuated.
Statistical Treatment
Appropriate statistical comparisons will be performed to investi­
gate the relationship that exists between tne teacher identifications 
of social behavior, individual items of the Hewett Teacher Rating Scale 
and the child's score on related subsections of the California Test of 
Personality.
Categorical predictors will include, teacher ranking of 
socially adjusted behavior, teacher ranking of antisocial behavior, and 
teacher ranking of withdrawn behavior. Analysis of the upper and lower 
27 per cent of the teacher ranking will be accomplished by using 
multiple correlation and stepwise backward elimination procedures.
Research Population
The research population included pupils enrolled in East Grand 
Forks, Minnesota in the public schools kindergarten through grade three 
and the Sacred Heart Elementary School grades one through three. Pupils 
from the Holy Family Elementary School grades one through three in Grand 
Forks, North Dakota were also included in the study. However, only stu­
dents for whom complete data were available, on factors selected for the 
investigation were included in this study. The research population was
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comprised of 882 students. Of the total research population 687 were 
identified by the teachers as being in the upper twenty-seven per cent 
of the lower twenty-seven per cent of the teacher rankings.
CHAPTER IV
FINDINGS AND DISCUSSIONS
The results concerning teacher ranking of socially adjusted 
behavior, antisocial behavior and withdrawn behavior are reported in 
this chapter. The chapter deals wholly with the interrelationship 
of teacher ranking, the California Test of Personality and individual 
items of the Hewett Teacher Rating Scale. The results of testing of 
the major hypotheses under investigation are reported.
Data used in this study were obtained from 687 students 
enrolled in the public schools of East Grand Forks, Minnesota, and 
two private schools, one in East Grand Forks, Minnesota, and one in 
Grand Forks, North Dakota. The grades involved in the study were 
kindergarten through third.
A measure of success in the elementary school is the develop­
ment of socially adjusted children. This social adjustment is depen­
dent upon behavior displayed by the youngster. If social behavior is 
to be a criterion for success in the elementary school, the following 
questions need to be examined. What are best predictors of 
socially adjusted behavior that can be used in the classroom? Are 
teachers able to identify socially adjusted behavior and types of 
maladjusted behavior?
As partial answers to these questions, Table 1, Table 3 and 
Table 5 are presented. Background predictors of teacher ranking of
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"social y adjusted behavior," "antisocial behavior" and "withdrawn 
behavio ' were used.
Table 1 presents the multiple correlations and zero-order 
correlations using the background predictors with the teacher rank­
ing of 'socially adjusted behavior" as the criterion.
With 430 degrees of freedom, a zero-order correlation of .12 
is nee led for significance at the .01 level. Those items significant 
at the .01 level are identified by an asterisk, and those items sig­
nificant at the .05 level are identified by a double asterisk. Since 
R = 0.71338 and = .5089, 50.89 per cent of the criterion variance, 
"socially adjusted behavior" is accounted for by the set of predictors.
The stepwise backward procedure was used with the data and is 
she n in Table 2, with teacher ranking of socially adjusted behavior 
as the criterion. This procedure allowed the investigator to elimi- 
n ce those predictors which were considered to be least important in 
the prediction of "socially adjusted behavior." The significance 
xevel was indicated at the .01 level for each predictor.
Reading these variables in reverse order beginning with step 
31, the variable "student occupied a position of leadership," con­
tributes most of the criterion of teacher ranking of "socially 
adjusted behavior." Continuing to read this table in reverse order, 
the variable, "student respected class rules and routine," are, in 
order of importance predictors of "socially adjusted behavior" as 
determined by teacher ranking of "socially adjusted behavior."
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TABLE 1
MULTIPLE CORRELATION FROM THE STEPWISE REGRESSIONS WITH TEACHER RANKING








California Test of 
Personality Social 
Skills Score 6.203 1.415 -0.104** -0.021
California Test of 
Personality Anti­
social Score 5.221 1.813 -0.127** -0.006
California Test of 
Personality With­
drawn Score 4.879 1.924 -0.071 0.017
Sex 0.533 0.499 0.122** -0.028
Student showed 
enthusiasm for 
school in general 3.838 0.982 -0.545* -0.025
Student showed 
enthusiasm for 
learning to read 3.780 1.029 -0.536* -0.015
Student showed 
enthusiasm for 
























reading 4.023 0.983 -0.475* -0.039
Student completed 
assignments in 
arithmetic 4.087 0.938 -0.453* 0.069
Student worked 
well independently 3.681 1.073 -0.572* -0.063
Quality (hand­
writing, organiza­
tion, neatness) of 
student's work 
acceptable 3.600 0.932 -0.512* -0.057
Student made pro­
gress in reading 3.909 0.919 -0.510* 0.022
Student made 
progress in 
arithmetic 3.872 0.894 -0.539* -0.084
Student made 
progress in degree 
of participation 
in class activities 3.697 0.946 -0.529* 0.018
Student became 
frustrated 3.593 0.853 -0.448* -0.084
Student became 
tearful 4.311 0.842 -0.261* 0.026
Student became 
angry 4.066 0.896 -0.224* 0.040
Student had an 
adequate attention 
span 3.695 1.018 -0.548* -0.019











class rules and 
routine 3.979 0.901 -0.428* * -0.060
Student had to be 
sent out of the 
room 4.741 0.688 -0.281* -0.052
Student took 
directions well 3.815 0.944 -0.523* -0.042
Student appeared 
to want to please 
the teacher 3.949 0.911 -0.365* 0.069
Student worked 
well independently 3.688 1.057 -0.561* 0.044
Student occupied a 
position of leader­
ship with his 
peers 3.069 1.182 -0.586* -0.135
Student withdrew 
from his peers 4.006 0.994 -0.388* -0.002
Student was sub­
jected to teasing 




with peers 4.293 0.971 -0.293* -0.041
*Significant at .01
**Significant at .05
r = .128 with a probability .01.
Multiple correlations of 0.71228 R^ = .5089
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TABLE 2
STEPWISE BACKWARD PROCEDURE WITH TEACHER RANKING OF SOCIALLY





Model None .713 p <.01
1 Student daydreamed .713 p <.01
2 Student withdrew from 
his peers .713 p <. 01
3 Student showed enthusiasm 
for learning arithmetic .713 p <. 01
4 Student showed enthusiasm 
for learning to read .713 p <. 01
5 Student made progress in 
reading .713 p <.01
6 California Test of Personality 
Antisocial Score .712 p < .01
7 Student made progress in 
degree of participation 
in class activities .712 p <.01
8 Student had an adequate 
attention span .712 p <.01
9 Sex .712 p < .01
10 Student completed assignments 
in reading .711 p <. 01
11 Student worked well 
independently .711 p <. 01
12 Student became tearful .710 p <.01
13 Student showed enthusiasm for 
participating in class 






14 Student showed concern 
with progress in 
arithmetic .709 p <.01
15 Student showed concern 
with progress in reading .709 p <.01
16 Student worked well 
independently .708 p <.01
17 Student completed assign­
ments in arithmetic .707 p <.01
18 California Test of Personality 
Withdrawn score .706 p < .01
19 California Test of Personality 
Social Skills Score .706 p < .01
20 Student took directions 
well .704 p <.01
21 Student became angry .703 p <. 01
22 Student was involved in 
physical fights with peers .701 p < .01
23 Student showed enthusiasm 
for school in general .699 p < .01
24 Student appeared to want 
to please the teacher .696 p < .01
25 Student was subjected to 
teasing by his peers .694 p <. 01
26 Student had to be sent out 
of the room .692 p < .01
27 Quality (handwriting, 
organization, neatness) of 






28 Student became frustrated .682 p <.01
29 Student made progress in 
arithmetic .671 p < .01
30 Student respected class 
rules and routine .646 A O
31 Student occupied a position 
of leadership with his peers .586 p <. 01
Table 3 presents multiple correlations and zero order corre­
lations using the background predictors with the teacher ranking of 
"antisocial behavior" as the criterion.
With 437 degrees of freedom a zero-order correlation of .12 
is needed for significance at the .01 level. Those items significant 
at the .01 level are identified by an asterisk, and those items sig­
nificant at the .05 level are identified by a double asterisk. Since 
R = 0.38553 and R2 = .1484, 14.84 per cent of the criterion variance, 
"antisocial behavior" is accounted for by the set of predictors.
The stepwise backward procedure was used with the data and 
is shown in Table 4, with teacher ranking of "antisocial behavior" 
as the criterion. This procedure allowed the investigator to elimi­
nate those predictors which were considered to be least important in 
the prediction of "antisocial behavior," as determined by teacher 
ranking of "antisocial behavior." The significance level was indi­
cated at the .01 level for each predictor.
34
TABLE 3
MULTIPLE CORRELATIONS FROM THE STEPWISE REGRESSION WITH TEACHER RANKING
OF ANTISOCIAL BEHAVIOR AS THE CRITERION (N=439)
Variable
Standard Correlation Regression
Mean Deviation X vs Y Coefficient
California Test of 
Personality Social 
Skills Score 6.272 1.395 0.084 0.008
California Test of 
Personality Anti­
social Score 5.202 1.820 0.044 0.002
California Test of 
Personality With­
drawn Score 4.895 1.925 0.008 -0.008
Sex 0.577 0.494 -0.122** 0.015
Student showed 
enthusiasm for 
school in general 3.829 0.945 0.212* 0.024
Student showed 
enthusiasm for 
learning to read 3.761 1.003 0.188* -0.029
Student showed 
enthusiasm for 
























reading 4.050 0.946 0.167* 0.088
Student completed 
assignments in 
arithmetic 4.111 0.917 0.109** -0.097
Student worked well 
independently 3.695 1.024 0.169* 0.044
Quality (hand­
writing, organiza­
tion, neatness) of 
student's work 
acceptable 3.579 0.946 0.154* 0.011
Student made 
progress in reading 3.893 0.908 0.104** -0.002
Student made 
progress in 
arithmetic 3.875 0.882 0.087 -0.062
Student made 
progress in degree 
of participation 
in class activities 3.709 0.933 0.122** -0.024
Student became 
frustrated 3.584 0.844 0.097 -0.019
Student became 
tearful 4.327 0.825 0.020 -0.033
Student became 
angry 3.995 0.915 0.228* 0.041
Student had an 
adequate attention 
span 3.697 1.002 0.162* -0.036











ilass rules and 
ioutine 3.927 0.927 0.276* * 0.068
S udent had to be 
sent out of the 
room 4.679 0.732 0.209* 0.029
Student took 
directions well 3.770 0.935 0.255* 0.037
Student appeared 
to want to please 
the: teacher 3.927 0.922 0.257* 0.013
Stulent worked 
wel1 independently 3.704 1.023 0.165* -0.049
Stulent occupied i 
pof Ltion of leader­
ship with his 
peers 3.034 1.133 0.033 -0.026
Student withdrew 
from his peers 4.047 0.944 0.059 0.015
Student was sub­
jected to teasing 
b> his peers 4.188 0.899 0.094 -0.039
Si udent was 
r iVolved in 
physical fights 
v ith peers 4.197 1.118 0.275* 0.064
*Significant at the .01
**Significant at the .05
r = .128 with a probability of .01.
Multiple correlations of 0.38533 = .1484
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TABLE 4
STEPWISE BACKWARD PROCEDURE WITH TEACHER RANKING OF ANTISOCIAL





Model None .385 p <. 01
1 Student made progress in 
reading .385 p <. 01
2 California Test of Personality 
Antisocial Score .385 p <. 01
3 Sex .385 p <. 01
4 Quality (handwriting, 
organization, neatness) of 
student's work acceptable .385 p <. 01
5 Student appeared to want to 
please the teacher .384 p <. 01
6 Student showed enthusiasm 
for learning to read .384 p <. 01
7 Student showed enthusiasm 
for school in general .384 p < .01
8 Student made progress in 
degree of participation in 
class activities .383 p <. 01
9 Student withdrew from his 
peers ,383 p <. 01
10 Student became frustrated .382 p <. 01
11 California Test of Personality 
Social Skills Score .382 p <. 01
12 California Test of Personality 
Withdrawn Score .381 p <. 01
13 Student worked well 






14 Student worked well 
independently .380 p <.01
15 Student took directions 
well .379 p <.01
16 Student had an adequate 
attention span .377 p <.01
17 Student had to be sent 
out of the room .375 p <.01
18 Student showed concern 
with progress in 
arithmetic .373 p <.01
19 Student completed assignment 
in reading .370 p <.01
20 Student completed assignment 
in arithmetic .367 p <. 01
21 Student occupied a position of 
leadership with his peers .367 p < .01
22 Student daydreamed .364 p <. 01
23 Student showed enthusiasm 
for learning arithmetic .362 p <. 01
24 Student became tearful .357 p <.01
25 Student became angry .352 p <. 01
26 Student showed concern 
with progress in reading .348 p < .01
27 Student was subjected to 
teasing by his peers .344 p <.01
28 Student made progress in 






29 Student showed enthusiasm 
for participating in class 
activities .322 P rHoV
30 Student was involved in 
physical fights with peers .310 P A o M
31 Student respected class 
rules and routine .276 P A O I—1
Reading these variables in reverse order beginning with step 
31, the variable, "student respected class rules and routine," con­
tributes most to the criterion of teacher ranking of "antisocial 
behavior." Continuing to read this table in reverse order, the 
variable, "student was involved in physical fights with peers," and 
"student showed enthusiasm for participating in class activities," 
are in order of importance, predictors of "antisocial behavior" as 
determined by teacher ranking of "antisocial behavior."
Table 5 presents the multiple correlations and zero-order 
correlations using the background predictors with teacher ranking 
of withdrawn behavior as the criterion.
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TABLE 5
MULTIPLE CORRELATIONS FROM THE STEPWISE REGRESSIONS WITH TEACHER RANKING
WITHDRAWN BEHAVIOR AS THE CRITERION (N=445)
Variable
Standard Correlation Regression 
Mean Deviation X vs Y Coefficient
California Test of 
Personality Social 
Skills Score 6.213 1.475 0.028 -0.009
California Test of 
Personality 
Antisocial Score 5.156 1.831 0.127** 0.047
California Test of 
Personality With­
drawn Score 4.912 1.941 0.011 -0.025
Sex 0.529 0.499 0.025 -0.012
Student showed 
enthusiasm for 
school in general 3.802 0.979 0.083 -0.049
S tudent showed 
enthusiasm for 
learning to read 3.748 1.023 0.090 -0.020
Student showed 
enthusiasm for 
























reading 4.042 0.957 0.094 -0.043
Student completed 
assignment in 
arithmetic 4.073 0.944 0.138* 0.054
Student worked 
well independently 3.647 1.040 0.136* 0.082
Quality (hand­
writing, organiza­
tion, neatness) of 
student's work 
acceptable 3.538 0.963 0.073 0.028
Student made pro­
gress in reading 3.874 0.910 0.097 -0.060
Student made pro­
gress in arithmetic 3.852 0.892 0.150* 0.085
Student made 
progress in degree 
of participation in 
class activities 3.645 0.945 0.171* -0.027
Student became 
frustrated 3.569 0.831 0.154* 0.057
Student became 
tearful 4.358 0.824 0.053 -0.003
Student became 
angry 4.085 0.862 -0.028 0.017
Student had an 
adequate attention 
span 3.661 1.005 0.073 -0.027











class rules and 
routine 3.973 0.881 -0.045 -0.062
Student had to be 
sent out of the 
room 4.739 0.680 -0.181* -0.157
Student took 
directions well 3.809 0.925 0.046 -0.017
Student appeared 
to want to please 
the teacher 3.932 0.901 0.061 0.104
Student worked 
well independently 3.654 1.032 0.126** -0.031
Student occupied a 
position of leader­
ship with his 
peers 3.017 1.187 0.249* 0.066
Student withdrew 
from his peers 3.943 1.022 0.183* 0.012
Student was sub­
jected to teasing 




with peers 4.311 0.938 -0.097 -0.022
*Significant at .01
**Signifleant at .05
R = .128 with a probability of .01
Multiple correlations of .41577 = .1728
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With 443 degrees of freedom, a zero-order correlation of .128 
is needed for significance at the .01 level. Those items significant 
at the .01 level are identified by an asterisk, and those items sig­
nificant at the .05 level are identified by a double asterisk. Since 
R = 0.41577 and = .1728, 17.28 per cent of the criterion variance, 
teacher ranking of "withdrawn behavior" is accounted for by the set 
of predictors.
The stepwise backward procedure was used with the data and 
is shown in Table 6, with teacher ranking of "withdrawn behavior" as 
the criterion. This procedure allowed the investigator to eliminate 
those predictors which were considered to be least important in the 
prediction of "withdrawn behavior," as determined by teacher ranking 
of "withdrawn behavior." The significance level was indicated at 
the .01 level for each predictor.
Reading these variables in reverse order beginning with step 
31, the variable, "student occupied a position of leadership with 
his peers," contributes most to the criterion of teacher ranking of 
"withdrawn behavior." Continuing to read this table in reverse order, 
the variables, "student had to be sent out of the room" and "California 
Test of Personality antisocial score," are in order of importance pre­
dictors of "withdrawn behavior" as determined by teacher ranking of 
"withdrawn behavior."
In an overview of Table 1, Table 3 and Table 5, comparisons 
can be drawn concerning the differences that exist among teacher rank­




STEPWISE BACKWARD PROCEDURE WITH TEACHER RANKING OF WITHDRAWN





Model None .415 p <.01
1 Student showed enthusiasm 
for learning arithmetic .415 p <.01
2 Student became tearful .415 p <.01
3 Student daydreamed .415 p <.01
4 Student was subjected to 
teasing by his peers .415 p <.01
5 Sex .415 p <.01
6 Student showed enthusiasm 
for learning to read .415 p <.01
7 Student showed concern 
with progress in 
arithmetic .415 p <.01
8 Student withdrew from 
his peers .414 p <.01
9 Student was involved in 
physical fights with peers .414 M3 A O
10 Student became angry .413 p <.01
11 California Test of Personality 
Social Skills Score .413 M3 A O M
12 Student took directions 
well .412 p <. 01
13 Student worked well 
independently .412 T) A O ►—*
14 Student made progress in 
degree of participation 






15 Student completed assignment 
in reading .410 p <.01
16 Student completed assignment 
in arithmetic .409 p <. 01
17 Quality (handwriting, 
organization, neatness) of 
student's work acceptable .409 p <.01
18 Student had an adequate 
attention span .408 p <. 01
19 Student showed enthusiasm 
for participating in 
class activities .405 p < .01
20 Student showed enthusiasm 
for school in general .401 p <.01
21 Student worked well 
independently .399 p <.01
22 Student made progress in 
reading .394 p <.01
23 Student made progress in 
arithmetic .389 p <. 01
24 Student respected class 
rules and routine .384 p < .01
25 Student appeared to want 
to please the teacher .376 p <.01
26 Student showed concern 
with progress in reading .366 p <. 01
27 California Test of Personality 
Withdrawn Score .358 p <. 01






29 California Test of Personality 
Antisocial Score .328 p <. 01
30 Student had to be sent 
out of the room .311 p < .01
31 Student occupied a position 
of leadership with his peers .249 p < .01
Based on the above information, "teacher ranking of socially 
adjusted behavior" accounted for the greatest per cent of the crite­
rion variance as determined by the set of predictors. "Teacher 
ranking of withdrawn behavior" had the next best multiple correla­
tions, which would place "teacher ranking of antisocial behavior" 
as the criterion variable least able to be predicted by teacher 
ranking using the set of predictions included in this study.
Placed in order of significance, using the thirty-one predic­
tor variables, teachers are most able to:
1. Rank children displaying socially adjusted behavior,
2. Rank children displaying withdrawn social behavior,
3. Rank children displaying antisocial behavior.
Table 7 presented data concerning the criterion variables, 
teacher ranking of "socially adjusted behavior," teacher ranking of 
"antisocial behavior" and teacher ranking of "withdrawn behavior." 
The mean and standard deviations are shown for each of the thirty-
one predictor variables.
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MEANS AND STANDARD DEVIATIONS OF THIRTY-ONE VARIABLES
TABLE 7
Socially Adjusted Antisocial Withdrawn
Behavior Behavior Behavior
Standard Standard Standard
Variable Mean Deviation Mean Deviation Mean Deviation
California Test of 
Personality Social
Skills Score 6.203 1.415 6.212 1.395 6.213 1.475
California Test of 
Personality Anti­
social Score 5.221 1.813 5.202 1.820 5.165 1.831
California Test of 
Personality With­
drawn Score 4.879 1.924 4.895 1.925 4.912 1.941
Sex 0.533 0.499 0.577 0.494 0.529 0.499
Student showed 
enthusiasm for 
school in general 3.838 0.982 3.829 0.945 3.802 0.979
Student showed 
enthusiasm for 








class activities 3.706 1.031 3.729 0.981 3.672 1.021
Student showed 
concern with pro­






























gress in degree of 
participation in 







Student had an 
adequate attention 
span 3.695 1.018




Mean Deviation Mean Deviation
4.050 0.946 4.042 0.957
4.111 0.917 4.073 0.944
3.695 1.024 3.647 1.040
3.579 0.946 3.538 0.963
3.893 0.908 3.874 0.910
3.875 0.882 3.852 0.892
3.709 0.933 3.645 0.945
3.584 0.844 3.569 0.831
4.327 0.825 4.358 0.824
3.995 0.915 4.085 0.862
3.697 1.002 3.661 1.005

















t_1ass rules and 
routine 3.979 0.910 3.927 0.927 3.973 0.881
Student had to be 
sent out of the 
room 4.741 0.688 4.679 0.732 4.739 0.680
Student took 
directions well 3.815 0.944 3.770 0.935 3.809 0.925
Student appeared 
to want to please 
the teacher 3.949 0.911 3.927 0.922 3.932 0.901
Student worked 
well independently 3.688 1.057 3.704 1.023 3.654 1.032
Student occupied a 
position of leader­
ship with his 
peers 3.069 1.182 3.034 1.133 3.017 1,187
Student withdrew 
from his peers 4.006 0.999 4.047 0.944 3.943 1.022
Student was sub­
jected to teasing 




with peers 4.293 0.971 4.197 1.018 4.311 0.938
Table 8 indicates the intercorrelations of all the variables 
included in the investigation. The highest correlations were found to 
exist between teacher ranking of socially adjusted behavior and those 
attributes of success as determined by the academic community.
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TABLE 3— LEGEND
1. California Test of Person­
ality Social Skills Score
2. California Test of Person­
ality Antisocial Score
3. California Test of Person­
ality Withdrawn Score
4. Teacher Ranking Socially , 
Adj us ted Behavio r
5. Teacher Ranking 
Antisocial Behavior
6. Teacher Ranking 
Withdrawn Behavior
7. Sex
8. Student showed enthusiasm 
for school in general
9. Student showed enthusiasm 
for learning to read
10. Student showed enthusiasm 
for learning arithmetic
11. Student showed enthusiasm 
for participating in class 
activities
12. Student showed concern 
with progress in reading
13. Student showed concern with 
progress in arithmetic
14. Student completed assign­
ments in reading
15. Student completed assign­
ments in arithmetic
16. Student worked well 
independently
17. Quality (handwriting, orga­
nization, neatness) of 
student's work acceptable
18. Student made progress in 
reading
19. Student made progress in 
arithmetic.
20. Student made progress in 
degree of participation 
in class activities
21. Student became frustrated
22. Student became tearful
23. Student became angry
24. Stuci?.nt had an adequate 
attention span
25. Student daydreamed
26. Student respected class 
rules and routine
27. Student had to be sent 
out of the loom
28. Student took direction 
well
29. Student appeared to want 
to please the teacher
30. Student worked well 
independently
31. Student occupied a posi­
tion of leadership with his 
peers
32. Student withdrew from his 
peers
33. Student was subjected to 
teasing by his peers
34. Student was involved in 
physical fights with peers
35. Teaching Ranking 
Social Adjustment
36. Teacher Ranking 
Antisocial Ranking
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Table 9 presents the categorical grouping of teacher ranking of 
"social behavior." The means and standard deviations are given for each 
classification of "social behavior." The classifications were "socially 
adjusted behavior," "antisocial behavior" and "withdrawn behavior." 
Teacher rankings of those youngsters ranked high on the predictor were 
assigned a numerical value of 1. Teacher rankings of those youngsters 
ranked low on the predictor were assigned a numerical value of 0.
TABLE 9
TEACHER RANKINGS OF SOCIAL BEHAVIOR AND THE CALIFORNIA TEST OF
PERSONALITY










of Personality 6.203 1.415 6.272 1.395 6.213 1.475
Antisocial
tendencies 5.221 1.813 5.202 1.820 5.156 1.831
Withdrawn
tendencies 4.879 1.924 4.895 1.925 4.912 1.941
Teacher Ranking 0.501 0.500 0.509 0.500 0.513 0.500
Summary of Findings
A correlation greater than .11 is significant at the .01 
level with an N = 687 for the data included in this study. While a 
correlation of .11 may be significant the findings are reported in
the following manner.
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1. A significant correlation of a slight magnitude was a 
correlation of .11 and greater, but not greater than 
.24.
2. A significant correlation of moderate magnitude was 
correlation of .25 and greater, but not greater than 
.38.
3. A significant correlation of considerable magnitude was 
a correlation of .39 or greater.
Hypothesis Number One
There is a significant relationship between teacher ranking 
of the child's "socially adjusted behavior" and the child's score on 
the California Test of Personality subsection social skills.
There was a significant relationship of a slight magnitude 
between teacher ranking of "socially adjusted behavior" and the child's 
score on the CTP subsection social skills.
Hypothesis Number Two
There is a significant relationship between the teacher ranking 
of the child's "socially adjusted behavior" and the child's score as 
determined by teacher ratings on individual items of the Hewett Teaching 
Rating Scale.
There was a significant relationship of a slight magnitude 
between teacher ranking of the child's "socially adjusted behavior" 
and the child's score on the following items of the HTRS: (a) "Stu­
dent became tearful," (b) "Student became angry."
There was a significant relationship of a moderate magnitude 
between teacher ranking of the child's socially adjusted behavior"
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and the child's score on the following items of the HTRS: (a) "Student
showed concern with progress in reading," (b) "Student showed concern 
wiLh progress in arithmetic," (c) "Student had to be sent out of room,"
(d) "Student appeared to want to please the teacher," (e) "Student with­
drew from his peers," (f) "Student was subjected to teasing by his 
peers," (g) "Student was involved in physical fights with his peers."
There was a significant relationship of considerable magnitude 
between teacher ranking of the child's "socially adjusted behavior" 
and the child's score on the following items of the HTRS: (a) "Stu­
dent showed enthusiasm for school in general," (b) "Student showed 
enthusiasm for learning to read," (c) "Student showed enthusiasm for 
learning arithmetic," (d) "Student completed assignment in reading,"
(e) "Student completed assignment in arithmetic," (f) "Student worked 
well independently," (g) "Quality (handwriting, organization, neatness) 
of student's work acceptable," (h) "Student made progress in reading,"
(i) "Student made progress in arithmetic," (j) "Student made progress 
in degree of participation in class activities," (k) "Student became 
frustrated," (1) "Student became tearful," (m) "Student had an ade­
quate attention span," (n) "Student daydreamed," (o) "Student respected 
class rules and routine," (p) "Student took directions well," (q) "Stu­
dent occupied a position of leadership with his peers."
Hypothesis Number Three
There is a significant relationship between the child's score of 
the. California Test of Personality subsection social skills and the 
child's score as determined by teacher ratings on individual items of
the Hewett Teacher Rating Scale.
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There was a significant relationship of a slight magnitude 
between the child's score of the CTP subsection social skills and the 
child's icore on the following items of the HTRS: (a) "Student became
angry," (.) "Student appeared to want to please the teacher," (c) "Stu­
dent withdrew from his peers."
Hypothesis Number Four
Theye is a significant relationship between the teacher ranking 
of the child s "antisocial behavior" and the child's score on the Cali­
fornia Test t:f Personality subsection antisocial tendencies.
There was no significant relationship found between the teacher 
ranking of th1 child's "antisocial behavior" and the child's score on 
the CTP subsection antisocial tendencies.
Hypothesis Number Five
There is a significant relationship between the teacher ranking 
of the child's "antisocial behavior" and the child's score as determined 
by teacher ral ings on Individual items of the Hewett Teacher Rating 
Scale.
There was a significant relationship of a slight magnitude 
between teacher ranking of the child's "antisocial behavior" and the 
child's scon on the following items of the HTRS: (a) "Student showed 
enthusiasm f>r school in general," (b) "Student showed enthusiasm for 
learning to read," (c) "Student showed enthusiasm for learning arith­
metic," (d) "Student showed enthusiasm for participating in class 
activities," (e) "Student completed assignment in reading," (f) "Stu- 
•'.mt work* d well independently," (g) "Quality (handwriting, organization,
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neatness) of student's work acceptable," (h) "Student made progress in 
reading," (i) "Student made progress in degree of participation in 
class activities," (j) "Student became frustrated," (k) "Student 
became angry," (1) "Student had an adequate attention span," (m) "Stu­
dent daydreamed," (n) "Student respected class rules and routine,"
(0) "Student had to be sent out of the room," (p) "Student took direc­
tions well," (q) "Student appeared to want to please the teacher," (r) 
"Student worked well independently," (s) "Student was involved in 
physical fights with peers."
Hypothesis Number Six
There is a significant relationship between the child’s 
score of the California Test of Personality subsection antisocial 
tendencies and the child's score as determined by teacher ratings on 
individual items of the Hewett Teacher Rating Scale.
There was a significant relationship of a slight magnitude 
between the child's score of the CTP subsection antisocial tendencies 
and the child's score on the following items of the HTRS: (a) "Stu­
dent showed enthusiasm for school in general," (b) "Student showed 
enthusiasm for reading," (c) "Student showed enthusiasm for arith­
metic," (d) "Student showed enthusiasm for participating in class 
activities," (e) "Student showed concern with pi.ugi.ess in reading,"
(f) "Student completed assignment in reading," (g) "Student completed 
assignment in arithmetic," (h) "Student worked well independently,"
(1) "Student made progress in reading," (j) "Student made progress in 
arithmetic," (k) "Student made progress in degree of participation in 
clasr activities," (1) "Student became angry," (m) "Student had an
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adequate attention span," (n) "Student daydreamed," (o) "Student 
respected class rules and routine," (p) "Student took directions well," 
(q) "Student appeared to want to please the teacher," (r) "Student 
worked well independently," (s) "Student occupied a position of leader­
ship with his peers," (t) "Student withdrew from his peers," (u) "Stu­
dent was involved in physical fights with his peers."
Hypothesis Number Seven
There is a significant relationship between the teacher rankiiig 
of the child's "withdrawn behavior" and the child’s score on the Cali­
fornia Test of Personality subsection withdrawn tendencies.
There was no significant relationship between the teacher rank­
ing of the child's withdrawn behavior and the child's score on the CTP 
subsection withdrawn tendencies.
Hypothesis Number Eight
There is a significant relationship between the teacher ranking 
of the child's "withdrawn behavior" and the child's score as determined 
by teacher ratings on individual items of the Hewett Teacher Rating 
Scale.
There was a significant relationship of a slight magnitude 
between teacher ranking of the child's "withdrawn behavior" and the 
child's score on the following items of the HTRS: (a) "Student showed 
enthusiasm for participating in class activities," (b) "Student com­
pleted assignment in arithmetic," (c) "Student worked well indepen­
dently," (d) "Student made progress in arithmetic," (e) "Student made 
progress in degree of participation in class activities," (f) "Student
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became frustrated," (g) "Student had to be sent out of room" (h) "Stu­
dent occupied a position of leadership with his peers," (i) "Student 
withdrew from his peers," (j) ''Student was involved in physical fights 
with peers."
Hypothesis Number Nine
There is a significant relationship between the child's score 
of the California Test of Personality subsection withdrawn tendencies 
and the child's score as determined by ♦eacher ratings on individual 
items of the Hewett Teacher Rating Scale.
There was a significant relationship of a slight magnitude 
between the child's score of the CTP subsection withdrawn tendencies 
and the child's score on the following items of the HTRS: (a) "Stu­
dent showed enthusiasm for school in general," (b) Student showed 
enthusiasm for learning arithmetic," (d) "Student worked well inde­
pendently," (e) "Student made progress in reading," (f) "Student made 
progress in arithmetic," (g) "Student had an adequate attention span," 
(h) "Student worked well independently."
C H A P T E R  V
SUMMARY, DISCUSSION, CONCLUSIONS AND RECOMMENDATIONS
Research studies involving the identification of socially adjusted 
behavior, antisocial behavior and withdrawn behavior are limited. When 
the age span is reduced to include only those youngsters enrolled in kin­
dergarten through grade three even fewer research studies are available.
The general purpose of this investigation was to seek evaluative 
methods for aiding the classroom teacher in identifying socially adjusted 
and maladaptive behavior. More specifically, the major thrust for this 
research was to seek to determine to what degree the classroom teacher 
was able to identify pathological antisocial and withdrawn tendencies.
This study considered the relationship of teacher ranking of social 
behavior, the Hewett Teacher Rating Scale (HTRS), and selected subsec­
tions of the California Test of Personality (CTP). The subsections of 
the CTP used were: social skills, antisocial tendencies, and withdrawn 
tendencies.
Six hundred eighty-seven children enrolled in public and private 
elementary schools located in East Grand Forks, Minnesota, were included 
in this study. One private elementary school in Grand Forks, North 
Dakota, also was used in the study sample.
This study seeks to determine the relationship between teacher
rankings of adjusted and maladjusted behavior, the HTRS and the CTP.
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Hypotheses
The following represent the nine hypotheses under investigation:
1. There is a significant relationship between teacher rank­
ing of the child's "socially adjusted behavior" and the 
child's score on the California Test of Personality sub­
section social skills.
2. There is a significant relationship between the teacher 
ranking of che child's "socially adjusted behavior" and the 
child's score as determined by teacher ratings on indivi­
dual items of the Hewett Teacher Rating Scale.
3. There is a significant relationship between the child's 
score of the California Test of Personality subsection 
social skills and the child's score as determined by 
teacher ratings on individual items of the Hewett Teacher 
Rating Scale.
4. There is a significant relationship between the teacher 
ranking of the child's "antisocial behavior" and the child's 
score on the California Test of Personality subsection anti­
social tendencies.
5. There is a significant relationship between the teacher 
ranking of the child's "antisocial behavior" and the child's 
score as determined by teacher ratings on individual items 
of the Hewett Teacher Rating Scale.
6. There is a significant relationship between the child's 
score of the California Test of Personality subsection anti­
social tendencies and the child's score as determined by
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teacher ratings on individual items of the Hewett Teacher 
Rating Scale.
7. There is a significant relationship between the teacher rank­
ing of the child's "withdrawn behavior" and the child's score
on the California Test of Personality subsection withdrawn 
tendencies.
8. There is a significant relationship between the teacher rank­
ing of the child's "withdrawn behavior" and the child's score
as determined by teacher ratings on individual items of the 
Hewett Teacher Rating Scale.
9. There is a significant relationship between the child's score 
of the California Test of Personality subsection withdrawn 
tendencies and the child's score as determined by teacher 
ratings on individual items of the Hewett Teacher Rating 
Scale.
The above hypotheses raise the question of the interrelationship 
and the amount of agreement that exists between the criterion variable 
(the teacher ranking of the students' social behavior) with the inde­
pendent variables (the child's score on the subscales of the CTP and 
the child's score on the individual items of the HTRS). These inter­
relationships were investigated and reported.
The statistical procedures employed in this investigation con­
sisted of multiple correction and stepwise backward elimination pro­
cedure.
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Relationship of Present Study to Related Research
Studies of kindergarten and early primary age children in rela­
tionship to social behavior are limited. Social behavior and academic 
success have been shown to be significantly related in children of more 
advanced age groups. Seemingly then, social adjustment or maladaptive 
social behavior would have a proportionate effect upon the child's 
adjustment to the academic environment of the school.
The question becomes one of determining the extent to which 
teachers were able to distinguish between socially adjusted behavior 
and socially maladaptive behavior.
It would seem from the evidence presented by Wickman (1928),
Dale (1941) and Stouffer (1952) that teachers were able to identify 
socially adjusted behavior. This finding was supported in the present 
study also.
The question often raised was, to what extent were teachers 
able to identify maladaptive behavior? Concerning this question 
Wickman (1928) was extremely critical of the teacher's ability to 
recognize maladaptive social behavior. A follow-up study by Yourman 
(1932) agreed with the earlier report by Wickman. However, since then 
studies by Sparks (1952), Beilin (1959) and Blumberg et al. (1966) 
report a greater congruence in teacher ranking of problem behavior with 
mental hygienists ranking using the same variables. This apparent move­
ment towards greater agreement between teacher ranking and mental hygien­
ists' ranking of maladaptive behavior was supported by Stouffer (1952).
The present investigation found agreement with the above litera­
ture. Of those dependent variables identified teacher ranking of
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socially adjusted behavior had a correlation of .71 and = .5089
accounting for 50.89 per cent of the criterion variable for the set 
of predictors.
The best single predictor of socially adjusted behavior was (a) 
"student occupied a position of leadership with his peers" from the 
HTRS. The second best predictor of socially adjusted behavior was (b) 
"student respected class rules and routine" also from the HTRS. Dale 
(1941) pointed out that teachers approved of students that accepted 
classroom procedures. Dale noted the spiral effect of students con­
forming to accept regulations and in turn receiving better academic 
ratings on grades. These better grades would in turn effect the 
social acceptance in the classroom causing a new spiral effect to 
become operational.
Little difference is noted between the .38 correlation for 
antisocial behavior as determined by teacher ranking and .40 correla­
tion for withdrawn behavior as determined by teacher rankings. This 
is in agreement with much of the literature relative to teachers 
identifying maladaptive behavior. This points to the dire need for 
assistance for teachers in the recognition and identification of 
maladaptive behavior. This apparent gap in the area of screening 
tools is recognized in many studies dealing with social behavior 
problems.
Summary of Findings
A correlation greater than .11 is significant at the .01 level 
with an N = 687 for the data included in this study. While a
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correlation of .11 may be significant the findings are reported in the 
following manner:
1. A significant correlation of a slight magnitude was a 
correlation of .11 and greater, but not greater than .24.
2. A significant correlation of moderate magnitude was a 
correlation of .25 and greater, but not greater than .38.
3. A significant correlation of considerable magnitude was a 
correlation of .39 or greater.
The following are the results of the tested major hypotheses:
1. There was a significant relationship of a slight magnitude 
between teacher ranking of "socially adjusted behavior" and 
the child's score on the CTP subsection social skills.
2. There was a significant relationship of a slight magnitude
between teacher ranking of the child's "socially adjusted 
behavior" and the child's score on the following items of 
the HTRS: (a) "Student became tearful," (b) "Student became
angry."
There was a significant relationship of a moderate magnitude 
between teacher ranking of the child's socially adjusted behavior 
and the child's score on the following items of the HTRS: (a) "Student 
showed concern with progress in reading," (b) 'Student showed concern 
with progress in arithmetic," (<:) "Student had to be sent out of room," 
(d) "Student appeared to want to please the teacher," (e) "Student with­
drew from his peers," (f) "Student was subjected to teaching by his 
peers," (g) "Student was involved in physiol fights with his peers."
There was a significant relationship of considerable magnitude 
between teacher ranking of the child's "socially adjusted benavior" and
the child's score on the following items of the HTRS: (a) "Student 
showed enthusiasm for school in general," (b) "Student showed enthu­
siasm for learning to read," (c) "Student showed enthusiasm for learn­
ing arithmetic," (d) "Student completed assignments in reading," (e) 
"Student completed assignments in arithmetic," (f) "Student worked well 
independently," (g) "Quality (handwriting, organization, neatness) of 
student's work acceptable," (h) "Student made progress in reading," (i) 
"Student made progress in arithmetic," (j) "Student made progress in 
degree of participation in class activities," (k) "Student became frus­
trated," (1) "Student became tearful," (m) "Student had an adequate 
attention span," (n) "Student daydreamed," (o) "Student respected class 
rules and routing," (p) "Student took directions well," (q) "Student 
occupied a position of leadership with his peers."
3. There was a significant relationship of a slight magnitude
between the child's score of the CTP subsection social 
skills and the child's score on the following items of the 
HTRS: (a) "Student became angry," (b) "Student appeared
to want to please the teacher," (c) "Student withdrew from 
his peers."
4. There was no significant relationship found between the 
teacher ranking of the child's "antisocial behavior" and 
the child's score on the CTP subsection antisocial tenden­
cies .
5. There was a significant relationship of a slight magnitude 
between teacher ranking of the child's "antisocial behavior" 
and the child's score on the following items of the HTRS:
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(a) "Student showed enthusiasm for school in general,"
(b) "Student showed enthusiasm for learning to read,’1 (c) 
"Student showed enthusiasm for learning arithmetic," (d) 
"Student showed enthusiasm for participating in class 
activities," (e) "Student completed assignment in reading," 
(f) "Student worked well independently," (g) "Quality (hand­
writing, organization, neatness) of student's work accept­
able," (h) "Student made progress in reading," (i) "Student 
made progress in degree of participation in class activities 
(j) "Student became frustrated," (k) "Student became angry," 
(1) "Student had an adequate attention span," (m) "Student 
daydreamed," (n) "Student respected class rules and routine, 
(o) "Student had to be sent out of the room," (p) "Student 
took directions well," (q) "Student appeared to want to 
please the teacher," (r) "Student worked well independently, 
(.s) "Student was involved in physical fights with peers."
6. There was a significant relationship of a slight magnitude 
between the child's score of the CTP subsection antisocial 
tendencies and the child's score on the following items of 
the HTRS: (a) "Student showed enthusiasm for school in 
general," (b) "Student showed enthusiasm for reading," (c) 
"Student showed enthusiasm for arithmetic,” (d) "Student 
showed enthusiasm for participating in class activities,"
(e) "Student showed concern with progress in reading," (f) 
"Student completed assignments in reading," (g) "Student 
completed assignments in arithmetic," (h) "Student worked 
well independently," (l.) "Student made progress in reading,'
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(j) "Student made progress in arithmetic," (k) "Student made 
progress in degree of participation in class activities,"
(1) "Student became angry," (m) "Student had an adequate 
attention span," (n) "Student daydreamed," (o) "Student 
respected class rules and routine," (p) "Student took direc­
tions well," (q) "Student appeared to want to please the 
teacher," (r' "Student worked well independently," (s) "Stu­
dent occupied a position of leadership with his peers,"
(t) "Student withdrew from his peers," (u) "Student was 
involved in physical fights with his peers."
7. There was no significant relationship between the teacher 
ranking of the child's withdrawn behavior and the child's 
score on the CTP subsection withdrawn tendencies.
8. There was a significant relationship of a slight magnitude 
between teacher ranking of the child's "withdrawn behavior" 
and the child's score on the following items of the HTRS:
(a) "Student showed enthusiasm for participating in class 
activities," (b) "Student completed assignments in arithmetic," 
(c) "Student worked well independently," (d) "Student made 
progress in arithmetic," (e) "Student made progress in degree 
of participation in class activities," (f) "Student became 
frustrated," (g) "Student had to be sent out of room," (h) 
"Student occupied a position of leadership with his peers,"
(i) "Student withdrew from his peers," (j) "Student was 
involved in physical fights with peers."
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9. There was a significant relationship of a slight magnitude 
between the child's score of the CTP subsection withdrawn 
tendencies and the child's score on the following items of 
the HTRS: (a) "Student showed enthusiasm for school in
general," (b) "Student showed enthusiasm for learning arith­
metic," (d) "Student worked well independently," (e) "Student 
made progress in reading," (f) "Student made progress in 
arithmetic," (g) "Student had an adequate attention span,"
(h) "Student worked well independently."
Discussion and Conclusions
1. It would seem from the evidence provided in this study and 
supported by Wickman (1928), and Stouffer (1952), that teachers are able 
to recognize children that ma*' test socially adjusted behavior. The 
best single predictor of the teacher ranking of socially adjusted behav­
ior was "The student occupied a position of leadership with his peers" 
of the HTRS.
2. It would seem from the evidence provided in this study and 
supported by Kost (1969), Dale (.1991), and Zimmerman and Allebrand (1965) 
that socially adjusted behavior and academic achievement are highly 
related. A high degree of relationship can be ascertained between 
socially adjusted behavior and individual items of the HTRS. An 
empirical examination of the items of the HTRS revealed a highly 
academic orientation for the total scale. Dale (1991) points out his 
interrelation between social adjustment and academic achievement. Dale 
noted a spiral effect of this interrelationship. It was pointed out 
that a teacher notes the academic advancement, which in turn places the
child in a more favorable social light with his peers. In the present 
study the best single predictor of the teachers' ranking of socially 
adjusted behavior was "The student occupied a position of leadership 
with his peers."
3. It would seem from the evidence provided in this study and 
supported by Wickman (1928), Yourman (1932), Sparks (1952) that teachers 
have difficulty in identifying characteristics of maladaptive social 
behavior. A multiple correlation of .41 for the teacher ranking of "with­
drawn behavior," and a multiple correlation of .38 for the teacher rank­
ing of "antisocial behavior," would tend to point out that teachers have 
difficulties in discriminating between categories of maladaptive behavior.
4. It would seem from the evidence provided in this study that 
there was a significant relationship of a slight magnitude between the 
CTP social skills subsection and the teacher ranking of socially 
adjusted behavior.
5. It becomes quite apparent that there is a lack of agree­
ment between the CTP subsection "antisocial tendencies" and teacher 
ranking of "antisocial behavior." This phenomenon! may be in agreement 
with the result of one of the following research -“tudies.
The Wickman (1928) and Sparks (1952) studies concluded that 
teachers lack the ability to recognize or identify antisocial behavior.
A second possibility postulated by the Combs and Soper (1963) 
study, questioned the incongruence of teacher rankings and self report 
instruments such as the CTP.
6. It is also apparent that there is a lack of agreement between 
the CTP subsection "withdrawn tendencies" and the teacher ranking of 
"withdrawn behavior." Similar results were found by Yourman (1932). It
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is interesting to note that intercorrelations of the withdrawn tendencies 
subscore of the CTP and the withdrawn behavior as determined by teacher 
ranking were .00.
7. The apparent lack of relationship between teacher ranking 
and the CTP subsection as noted in items five and six above would seem 
to imply that these two instruments may be measures of different behavior.
A child may respond to a question asked on the CTP, referring to 
a kind of behavior, in one way. The same child confronted with a problem 
in the classroom involving behavior similar to that being questioned on 
the CTP, may respond to the confrontation differently than he would to 
the question.
A teacher observing the confrontation may record the behavior 
accordingly. The child's response to the question asked on the CTP and 
the behavior recorded by the teacher may be very different. Then, too, 
the child's response to the question on the CTP may be that response the 
child believes he should make, the response that is socially acceptable, 
and not a true response of the child's feelings.
The following represent a general summary of the investigators 
conclusions:
1. The present study seems to indicate that the Hewett Teacher 
Rating Scale could be effectively used by the classroom 
teacher in evaluating and organizing information concerning 
the child's socially adjusted behavior.
2. There is a strong relationship between the teacher's ability 
to identify socially adjusted behavior and the Hewett Teacher 
Rating Scale.
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Recommendations For Further Research
1. The present study provided for a brief orientation session 
with teachers involved in the study. It is recommended that a study 
similar to the present study be instituted in which teachers are more 
deeply involved in an inservice program studying maladaptive behavior 
for the purpose of identification. The recommended study would compare 
the congruence of teacher rankings before and following the inservice 
program.
2. There is a dire need for research studies seeking to identify 
maladaptive behavior of children at an early age. At the present, there 
seems to be a dearth of attention by researchers in this highly critical 
area. As a consequence, a knowledge gap exists which,in turn, affects the 
degree to which teachers can soundly identify adaptive and maladaptive 
behavior at an early age.
3. It is recommended that studies be instituted to provide 
for teachers of young children evaluative tools to aid in the recogni­
tion and identification of maladaptive behavior. It i suggested that 
special attention be given the present evaluative tools such as the CTP 
to determine the degree to which these test lend supportive information 
to the teacher pertinent to the identification of antisocial classroom 
behavior for young children.
4. It is recommended that studies similar to the one suggested 
in item three above be developed to lend supportive information to the 
teacher regarding the identification of withdrawn classroom behavior
for young children.
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5. Attendant with adequate identification is the need that sys­
tematic research be instituted involving teacher treatment and classroom 
therapy as means of aiding the disturbed child.
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SOCIALLY ADJUSTED BEHAV I O R
The following form is to be used in ranking the pupils in your 
classroom. The category to be considered is socially adjusted behavior.
Although it may seem that all the children belong at one end 
of the ranking, distribute the children across the whole scale. The 
scale is not intended as an absolute ranking of children. It is a 
ranking of children in each classroom. Each classroom should be 
divided into five groups. The scale is a relative ranking within 
each classroom.
The simplest procedure is to choose the children at the 
extremes first and then work toward the middle of the distribution.
The definition of the term "socially adjusted behavior" is 
included as a guide to assist you in your ranking.
"One who exhibits this behavior is characterized by relating 
well to others, and they in turn like him; is considerate 
and concerned about the needs of others."
Other terms that may be referred to in describing an indivi­
dual in this classification would be one who is liked, wanted, desired, 
loved, approved of, needed or appreciated.
The following chart shows for different class size the number 
of children who belong in each group.





25 3 5 9 5 3
26 3 5 10 5 3
27 3 6 9 6 3
28 3 6 10 6 3
29 3 6 11 6 3
30 3 7 10 7 3
31 3 7 11 7 3
32 3 7 12 7 3
33 3 8 11 8 3
34 3 8 12 8 3
35 3 8 13 8 3
36 3 9 12 9 3
37 3 9 13 9 3




The following form is to be used in ranking the pupils in your 
classroom. The category to be considered is antisocial behavior.
Although it may seem that all the children belong at one end 
of the ranking, distribute the children across the whole scale. The 
scale is not intended as an absolute ranking of children. It is a 
ranking of children in each classroom. Each classroom should be 
divided into five groups. The scale is a relative ranking within each 
classroom.
The simplest procedure is to choose the children at the extremes 
first and then work toward the middle of the distribution.
The definition of the term "antisocial behavior" is included 
as a guide to assist you in your ranking.
"One who exhibits behavior that is hostile and antagonistic 
toward others. The individual may use force or strength 
when realizing his needs. The behavior will be less 
controlled and more explosive."
Other terms that may be referred to in describing an indivi­
dual in this category are: bullying, quarreling, disobedience, or 
destructive of property.
The following chart shows for different class size the number 
of children who belong in each group.



























































































W I T HDRAWN BEHAVIOR
The following form is to be used in ranking the pupils in your 
classroom. The category to be considered is withdrawn behavior.
Although it may seem that all the children belong at one end 
of the ranking, distribute the children across the whole scale. The scale 
is not intended as an absolute ranking of children. It is a ranking of 
children in each classroom. Each classroom should be divided into five 
groups. The scale is a relative ranking within each classroom.
The simplest procedure is to choose the children at the extremes 
first and then work toward the middle of the distribution.
The definition of the term "withdrawn behavior" is included 
as a guide to assist you in your ranking.
"One who exhibits this behavior is characterized as perceiving 
what is regarded as normal human relations as intolerable and 
threatening, and uses solitude as a means of avoiding them."
Other terms referred to in describing an individual in this 
category would be one who is; the on looker, resourceful in not getting 
involved, keeps emotional distance between themselves and others.
The following 
children who belong in
chart shows for 
each group.
different class size to number





25 3 5 9 5 3
26 3 5 10 5 3
27 3 6 9 6 3
28 3 6 10 6 3
29 3 6 11 6 3
30 3 7 10 7 3
31 3 7 11 / 3
32 3 7 12 7 3
33 3 8 11 8 3
34 3 8 12 8 3
35 3 8 13 8 3
36 3 9 12 9 3
37 3 9 13 9 3
38 3 9 14 9 3
APPENDIX D
f n  i.iiiini—
81
TEACHER RATING SCALE
Name of s t u d e n t _______________________________ Date
Name of teacher reporting_________ _______________________
Ratings based on period of observation from _______to_____
Below are a series of statements about the student’s functioning and 
behavior. Read each statement and rate it according to the 5-point 
scale to the right based on your impressions of the student during 
the past semester. Place an X at the appropriate point on the scale.
1 . Student showed / / / / / /
enthusiasm for NEVER RARELY SOMETIMES OFTEN ALWAYS
school in general. 1 2 3 4 5
2. Student showed // / / / / /
enthusiasm for NEVER RARELY SOMETIMES OFTEN ALWAYS
learning to read. 1 2 3 4 5
3. Student showed / / / / / /
enthusiasm for NEVER RARELY SOMETIMES OFTEN ALWAYS
learning arithmetic. 1 2 3 4 5
4. Student showed enthu- / / / / / /
siasm for participat- NEVER RARELY SOMETIMES OFTEN ALWAYS
ing in class activities. 1 2 3 4 5
5. Student showed concern / / / / / /
with progress in NEVER RARELY SOMETIMES OFTEN ALWAYS
reading. 1 2 3 4 5
6 . Student showed / / / / / /
concern with progress NEVER RARELY SOMETIMES OFTEN ALWAYS
in arithmetic. 1 2 3 4 5
7. Student completed / / / / / /
assignments in NEVER RARELY SOMETIMES OFTEN ALWAYS
reading 1 2 3 4 5
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10. Quality (handwriting, / / / / // /
organization, neat­












11. Student made prog- / / / / / /










12. Student made prog- / / / / / /










13. Student made / / / / / /
progress in degree of 













































17. Student had an ade- / / / / / /





















19. Student respected / / / / / /













20. Students had to be / / / / / /
sent out of the room. NEVER RARELY SOMETIMES OFTEN ALWAYS
1 2 3 4 5
21. Student took / / / / / //
direction well. NEVER RARELY SOMETIMES OFTEN ALWAYS
1 2 3 4 5
22. Student appeared to / / / / / /
want to please NEVER RARELY SOMETIMES OFTEN ALWAYS
the teacher. 1 2 3 4 5
23. Student worked well / / / / / /
independently. NEVER RARELY SOMETIMES f - TEN ALWAYS
1 2 3 4 5
24. Student occupied a / / / / / /
position of leadership NEVER RARELY SOMETIMES OFTEN ALWAYS
with his peers. 1 2 3 4 5
25. Student withdrew / / / / / /
from his peers. NEVER RARELY SOMETIMES OFTEN ALWAYS
1 2 3 4 5
26. Student was subjected / / / / / /
to teasing by his NEVER RARELY SOMETIMES OFTEN ALWAYS
peers. 1 2 3 4 5
27. Student was involved / / / / / /
in physical fights NEVER RARELY SOMETIMES OFTEN ALWAYS
with peers. 1 2 3 4 5
Please use remaining space for any additional comments you wish to make.
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